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In the present paper we examine the question of whether dictionary reference skills can be
taught effectively in the classroom. To this end, we test the reference skills of a group of
Polish primary-school students attending English classes twice: prior to and following a
12-session specially-designed training program. Despite the subjects’ high confidence in
their reference skills reported in the accompanying questionnaire, they performed rather
poorly on the pre-test. Following a training program, the performance improves
substantially and significantly more than in a matched control group. We conclude that a
dictionary skills training program may be effective in teaching language learners at this
level to use dictionaries more effectively, though different skills benefit to different degrees.

Background

Before the advent of the user perspective on lexicography, the needs of dictionary users had
largely been ignored, or tacitly assumed to correspond with the current lexicographic
production. As to the skills of the users, they had been taken for granted, or even assumed to
match those of professional lexicographers. We now know that the above picture is a naive
idealization, as the dictionary user studies conducted from the 1980’s onwards have revealed the
gap between the sophistication of the typical dictionary structure and the inadequacy of the
reference skills possessed by the average dictionary user. It seems that there may be two
complementary ways to narrowing this gap: one, to make dictionaries more user-friendly, and
two, to make users more skillful in using dictionaries. With regard to the user-friendliness of
dictionaries, the last couple of decades has seen quite a bit happening in lexicographic practice
and a fair amount of research as well. Unfortunately, the same cannot be claimed for dictionary
skills training. Although, in response to numerous calls for including training in dictionary use
in school and academic curricula (e.g. Ard 1982; Atkins & Varantola 1998; Barone 1979;
Battenburg 1991; Beattie 1973; Cowie 1983; Crystal 1986; Griffin 1985; Herbst & Stein 1987,
Mitchell 1983; Scholfield 1982; Tono 1984), some workbooks and other materials aiming to
improve dictionary users’ reference skills have appeared (see Stark 1990 for an informative
overview), no large-scale teaching of dictionary skills followed, and actual research into the
effectiveness of training in dictionary reference skills has been negligible. Worthwhile
exceptions include Kipfer (1987), Bishop (2001), Glowacka (2001), Carduner (2003), Chi
(2003), which are summarized briefly in the next paragraph.

Kipfer (1987) used a workbook accompanying the Longman Dictionary of Contemporary
English to train American high-school students in dictionary use and concluded that the
instruction was effective. Bishop (2001) found that learners of French were helped by a
dictionary-using training programme he designed. He noted an improvement in accuracy by
13%, and quality by 10% in the written compositions of the trainees, above the control group.
Glowacka (2001) looked at the effect of training in dictionary metalanguage, but, contrary to
expectation, found no improvement in the comprehension of dicionary labels following from in-
class instruction explaining dictionary metalanguage. Carduner (2003) focused on students’
impressions of various dictionary skill-building exercises. Chi (2003) (Chi 1998 is a progress
report on the same study) proposed the integration of instruction on dictionary reference skills
into the foreign language courses, and found such an approach to be effective for tertiary-level
students in Hong Kong. Her study was limited to the following five areas of skills: selecting
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verb-noun collocations, recognizing style labels, extracting cultural information, alphabetical
ordering, and recognizing phonetic transcription symbols.

We believe such research is vital, because how else are we going to find out if dictionary skills
can be usefully taught at all? Clearly, the above isolated studies are not enough to settle the
issue. It would obviously be very helpful to know first what reference skills are involved in
dictionary consultation. In fact, an important reason for the lack of research on dictionary skills
training is the fact that not much is known about dictionary reference skills themselves
(Hartmann 1999). While we agree that a sound empirical basis is needed to establish the set of
reference skills relevant in dictionary consultations, we nevertheless consider it worthwhile,
before this stage in skills research is reached, to try to assess the usefulness of skills training
using a provisional set of reference skills partially based on introspection, such as the promising
six-stage taxonomy of reference skills proposed by Nesi (1999).

The study

2.1. Research goals

The primary research question of our study has been to verify whether direct and explicit
teaching of dictionary use as part of English language instruction improves Polish primary-
school students’ dictionary reference skills. Further, we also wanted to learn whether
dictionary skills are routinely taught at this level, what is the subjects’ assessment of their
dictionary skills, and to what extent skills are acquired naturally through unguided
dictionary use.

2.2. Design, subjects and materials

To answer the above research questions, we employed a quasi-experimental design, using
two existing teaching groups of the same level, of which one (experimental, N=28) received
formal training in dictionary skills, while the other (control, N=29) did not. All subjects
also filled in a dictionary-skills-related questionnaire. All 57 subjects were Polish final-year
primary school children, aged between 12 and 13. Both groups were mixed-sex and had
three hours of English instruction per week for the last school year, and had been learning
English for five years. Two tests were used: a skills pre-test and post-test (see Appendix 2).

The dictionary reference skills pre-test and post-test contained 14 and 13 items, respectively.
The post-test was based on the pre-test, but the post-test tasks were phrased in a different way to
limit the learning effect from the pre-test itself. Also, two pre-test items were merged into one
for the same reason. The skills tested are set out in Table 1 below. The dictionary used for the
pre-test and the post-test was the bilingualized Polish version of Oxford Wordpower, Stownik
angielsko-polski z indeksem polsko-angielskim published in 2000 (see Appendix 3 for a sample
page). This is the most popular dictionary in Polish schools, according to a recent survey
(Poluszynski 2006).

REFERENCE knowledge of alphabetical ordering;

the ability to use a dictionary for equivalents, definitions, spelling,
pronunciation and obtaining grammatical information;

locating words using initial letters.
INFERENCE the ability to establish and interpret parts of speech;
the ability to correctly interpret meanings;
finding and handling meanings;
grammatical awareness.
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UNDERSTANDING awareness of dictionary features and layout
DICTIONARY knowledge of phonetic symbols;
CONVENTIONS knowledge of parts of speech;

word formation;

derivatives;

past forms;

countable and uncountable nouns;

awareness of idiomatic expressions;

awareness of phrasal verbs;

pronouns.

ACQUIRING EXTRA
INFORMATION

Table 1: Dictionary reference skills featured on the pre-test and post-test

2.3. Procedure

At the beginning of the study, all participants (both control and experimental groups) were
asked to fill out a questionnaire with items pertaining to their dictionary habits, attitudes and
dictionary skills. Prior to completing the questionnaire, they had been asked to note down at
home the relevant information on their dictionaries, including the title, author, publisher and
publishing year.

the ability to obtain socio-cultural information.

At the next step a pre-test on dictionary skills was given. The test was administered during the
45 minutes of lesson time. Students were working with a copy of Oxford Wordpower, Stownik
angielsko-polski z indeksem polsko-angielskim each.

Following the pretest, the experimental group received the treatment in the form of direct
teaching of dictionary reference skills. The dictionary skills training was given in 12 sessions spread
equally over the course of four weeks. The material on dictionary use was integrated into the
language course and taught in normal class time. The emphasis of the training program was the
presentation and practice of different aspects of dictionary use, therefore each of the 12 sessions was
aimed at presenting and practicing a different skill. However, each session began with a brief
revision of the material and introduction of two or three phonetic symbols, revised and practiced
during the final session. The content of the respective 12 sessions is summarized in Table 2 below.

Session Content

types of dictionaries and their use

alphabetical ordering of entries

information in entries and entry organization (microstructure — see Appendix 2)
symbols and abbreviations

guide words and their role

finding and using socio-cultural information

finding and selecting the right prepositions

checking meaning; locating inflectional forms of verbs

O 0 9 &N D K~ W N~

singular vs. plural nouns

—_
=]

countable vs. uncountable nouns

[
—_

idioms and phrasal verbs

—_
[\

review

Table 2: Content of the reference skills teaching sessions

The treatment in the form of direct teaching of dictionary use was applied only to the experimental
group. Thus, the control group did not participate in the teaching program taking place between the
administration of the pre-test and post-test, and continued to follow the regular curriculum.

After the twelve sessions, both control and experimental groups filled out a dictionary skills
post-test (see Appendix 2). As for the pre-test, the post-test was administered during class time
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and the working time for the completion was 45 minutes. Again, individual copies of the Oxford
Wordpower; Stownik angielsko-polski z indeksem polsko-angielskim were used.

Results and discussion

Questionnaire

For reasons of space, only those few items from the questionnaire bearing most directly on the
issue of dictionary skills training will be reported here, and only very briefly.

*  Question 18: Are you happy with your abilities to use a dictionary?

Only 4 subjects (14.3%) out of the 28 in the experimental group expressed their
dissatisfaction with their abilities to use a dictionary. The rest, and all in the control
group, stated that they were satisfied with their dictionary reference skills.

*  Question 20: Do you think that it is possible to learn how to use a dictionary?
All respondents in the two groups answered in the affirmative.

*  Question 23+24: Have you ever received training in dictionary use? If so, when, from
whom, as part of which course?

Only 7 students (25%) in the experimental group, and none (0%) in the control group,
reported having received training in dictionary use. Of the seven, 3 students had been
trained during English classes, 2 students during Polish classes, and 2 said they had read
a guide on how to use a dictionary.

*  Question 25: Have you ever read the instructions on dictionary use included in a
dictionary?

Four students (14.3%) in the experimental and six (20.7%) in the control group admitted
having read the instructions. The rest have never read the instructions.

In summary, the questionnaire has revealed that most subjects have not received training in
dictionary skills, nor have they bothered to study the front matter instructions in their dictionaries.
Most are confident of their dictionary skills, and they all think such skills can be learned, so we can
infer that they believe they have acquired dictionary skills through natural dictionary use.

Dictionary reference skills tests

Table 3. gives the mean overall pre-test and post-test scores for the control and experimental
groups, and these results are presented graphically in Figure 1. The overall score for each
subject was calculated by summing up the scores for all tasks, with 108 points being the perfect
score.

N | mean pre-test score | mean post-test score

CONTROL GROUP 29 144.17 48.38

EXPERIMENTAL GROUP | 28 | 53.11 86.00

Table 3. Mean pre-test and post-test scores for the control and experimental groups
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Figure 1: Mean pre-test and post-test scores for the control and experimental groups

Both the experimental and control groups performed generally poorly on the pre-test. The mean
pre-test score for the control group was 44.17, while the mean pre-test score for the
experimental group was 53.11, that is 12% higher. There was no significant difference between
the two groups (t=1.67, p=0.1, n.s.).

On the post-test, scores improved for both groups. The mean overall post-test score for the
control group was 48.38, which was 4.21 points (or 9.5%) higher than the pre-test score. The
improvement is statistically significant (Repeated Measures ANOVA, F(1,28)=6.71, p=0.015),
but smallish in magnitude. In the experimental group, the mean post-test score group was 86.00,
resulting in an improvement of 32.89, or 61.9%, which is highly significant (Repeated Measures
ANOVA, F(1,27)=87.85, p<0.001).

To determine whether there was a significant difference in the degree of improvement
between the control and experimental groups, a t-test was conducted on the mean
improvements within the two groups. Individual measures of improvement were obtained
by subtracting, for each subject, their pre-test score from their post-test score. The t-test on
overall scores yielded a value of t=7.50, p<0.001, indicating that there is a highly
significant difference between the two groups. Therefore, results obtained at the post-test
stage give support to the claim that direct and explicit teaching improves students’
dictionary reference skills overall.

Improvement by skill

Having established the overall improvement resulting from the dictionary skills instructions, it
is interesting to look more closely at the individual reference skills, as classified for the
purposes of the present study. Table 4. below gives the scores and rates of improvement broken
down by specific test item, corresponding to various skills and subskills, in the experimental
group only. The degree of improvement for each skill is represented graphically in the bar chart
in Figure 2. below.
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PRE-TEST POST-TEST 1 ¢
mprovemen
TEST ITEMS Maximum Maximum (%)
. Mean . Mean
possible score possible score
1. Guidewords 6 2.44 6 5.07 108
2. Entry organization 7 3.79 7 5.64 49
3. Alphabetical ordering 17 12.79 17 16.39 28
4. Establishing parts of speech 10 6.41 10 8.92 39
5. .Idlomatlc expressions  (in 3 1.06
Polish)
- - - - 6 4.76 113
6. Idiomatic expressions (in 3 117
English) ’
7. Phrasal verbs 2.27 425 87
8. Diatopic symbols 7 2.68 5.46 104
9. Plural vs. singular nouns 16 4.06 16 10.53 159
10. Countable vs. uncountable 12 293 12 9.17 213
nouns
11. Phonetic symbols 8 1.51 8 5.96 295
12. Ab111ty' to interpret and 4 1.48 4 325 120
handle meanings
13. Pronouns and collocations 5 1.17 5 3.60 208
14. Devaluative, diaphasic or
channel of communication 4 0.72 4 2.96 311
symbols
Table 4. Improvement by skill, experimental group
0% 50% 100% 150% 200% 250% 300% 350%
i ‘ ‘ ‘
Guidewords 108%
Entry organization 49%
Alphabetical ordering 28%
Establishing parts of speech 39%
Idiomatic expressions 113%
Phrasal verbs 87%
Diatopic symbols 104%
Plural vs. singular nouns 159%
Countable vs. uncountable nouns 213%
Phonetic symbols 295%
Ability to interpret and handle 1 ‘ 120%
meanings ‘ °
Pronouns and collocations 208%
Devaluative, diaphasic or channel of 1 ‘ ‘ 3119
communication symbols [ [ [ °

Figure 2: Percent improvement for individual skills in the experimental group
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The specific reference skills tested in our study can be clustered into three groups, according to
how much improvement in performance, as measured by the difference between the pre-test and
post-test, followed from the skills instruction.

In the first group, huge performance improvement has been observed for tasks number ten
(verifying students’ ability to differentiate between countable and uncountable nouns), eleven
(dealing with phonetic symbols), thirteen (pronouns and collocations) and fourteen (decoding
socio-cultural information). The above four skill areas appear to have received the greatest
benefit from explicit teaching, as the subjects’ performance scores rose between three and four
times following the training programme.

Exposure to direct teaching has also yielded noticeable progress in subskills such as the ability
to differentiate between plural and singular nouns (task 9), the ability to handle and interpret
meanings (task 12), the ability to locate and translate idiomatic expressions and phrasal verbs
(tasks 6 and 7), dealing with guidewords (task 1), dealing with differences between standard
American and British English (task 8). For the above skills, test scores improved approximately
twofold following skills training.

Finally, modest improvement only can be observed in tasks 2 (entry organization), 3 (ability to
establish parts of speech) and task number four (alphabetic ordering). Here, the test scores
improved by a quarter to a half. Interestingly, the order of improvement in this last group of
skills is generally similar to that found in Chi (2003). Very tentatively, one could suggest that
primary-level students are able to benefit more from dictionary skills training than university-
level students, perhaps because their deficits in this regard are greater at the outset.

Conclusion

Our subjects in their majority denied having received training in dictionary skills or having read
the front matter instructions in their dictionaries. Yet, they believe that dictionary reference
skills are learnable, and they hold high opinions of their skills. This suggests they think that they
have picked up dictionary skills through natural dictionary use. However, the pre-test does not
confirm the subjects’ confidence in their skills, as subjects performed rather poorly on tasks
testing most reference skills. Following a training program, the performance of the experimental
group improved substantially, and significantly more than in the control group. This result
suggests that a dictionary skills training program may be effective in educating users at this
level to use dictionaries more efficiently, though different skills benefit to different degrees.
Future research in this area should aim to identify the most effective training procedures for
specific dictionary skills, user levels and user types.
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APPENDIX 1: Sample teaching materials: activity sheet dealing with

organization

Co majduje si¢ w slowniku?

English definitions (angielskie definicje)
Polish translation (polski odpowiednik)
Different senses (rozne znaczenia)
Examplesm (przvklady uzycia)
Tllustrations (1lustracje)

entry

PODPISZ. Uzyj wyrazéw z ramki.

Guide word

Notes (dodatkowe informacje)
Abbreviations (skroty)

Idioms (wyrazenia idiomatyczne)
Phrasal verbs (czasowniki frazowe)
Grammatical information (informacje
gramatyczne na temat czesct mowy, etc.)
Pronunciation (wymowa)

Collocations (kolokacje)

Culrural information (informacje na
temat kultury krajow anglojezycznvch)
British vs. American English (informacye
na temat wersji amervkanskiej lub
brytyjskiej jezyka)

*

Headword

|Ih‘w rich) 5

-thank H..t'ljlu [1] thank sb lfor 5th;f~or

Thal yau are

: o far the proseont v

2.
- npl-_umu

T row o t Wk you, jak D thanks uoywa =le,
aby komuf za cof podzlekowad Thanks jest
mnizj Mermalne: Thoak pon e aeech
Yo Jefeer. © CHOnT aFe Yon, Kochels ATuch
befrar, thamks.” (O wyrasen morna  tes
vzye, aby podeichowns koinus 2o poczes Lo
nasler “Firzim e Fiane af ke Tihenk vow Ther
soewdd Be rplce. ' Jesl chee sig greecenie odmd-
WG, WOWCRSE T A pawien siec no, thank
you it no. thanks. VWowld you ifhe somie
mars fen” No, tfuxnks”

I thank God-goodnoss heavens
(T 3

Thearsk  ovdn
chi Bogul

dj. (not before =
e LR gl e,

r rhank o

can nes be o 3
wdmipoFny thanks noun |(ol] womds
£ t ofuil: P ik

7y For sanring

> podzic lin\-\ anic

M thanks to sh'sth becaose of sbhostl:
We e locten, $ipaeckis i voec! B deicki hom us coe-
muns | a vote of nks—= voTE

m Thanksgiving (Day) noun (U] & sublic hoeli-
dlay t the LISA G n Canadd e Swicto DEick
L'l}'[lll.‘[lld

scale! /sketl/ noun 1 [C] 4 series of marks on a
tool or piece of equipment that you use for
measuring sthe The ruler has one scale in centi-
metres and one scale It inches, w podzialka,
scale sth up/down 0 Increase’
the ize, number, Importance, erc of,
Jice have soaled up thelr search for
bay. e (proporejonadnie) rwicks

aec
sthe

i

too /rux/ adwv addition; also:
_J"'[zw.ru ite coloter b b.due foo, ©
you're ug!ir and 1 do foo] oG
mow i sic: TTere werve lions and 18T
There were eleplunts, too, ale. There were
zebwras and there were no giraifes. elther. D Zob.
uwaga prey alsn > ter, takze
exp 11'.‘551115 sur‘pmsr, or dlbd{]pb].ﬂtl'ﬂl.‘.ﬂt]
purse was stolern. And o frter Dirthidoy (oo
wodniu jej urodzin.) s na dodatek 3
before adjectives and adverbs) more than is
good, allowed, possible, ete.: These boots are ¢
small. o too slowly o It's foo long a jouriier (to
zbvt dluga podrdz) for vou o m celnne.
0 Zwroc uwage, nie mozna powitdziec fH =
. mza, zhyt Tsually used in
m,g, ative sentences) very: The weather is not too
Bad (Nnie najgorsza) today. e (nie) zbyvt

took plof TAkE

=1

Red is my
Fhil thinks
uwage, e
e zoo.

Her

*tool /tu:l noun [C] a piece of eguipment that you

use to help vou do a particular type of job: Herm-
mers, serewdrivers and saws are all carpenter’s
tools o garden lools o A word processor is an
fndispensable ool for a journalisi, e narzedzie
(np. pracy)

Tool oznacza zwykle cos, co moina trzymac
w rece, np. kluez lub miotek. Implement
oznacza narzedzie czesto uZywane poza
domem, np. w rolnictwie lub ogrodnictwie.
Machine to narzedzie zasilane energia elelk
tryezna, wyposazone w silnik, majace rucho-
me czescl itp, Instrument czesto uzywa sie,
mowiac o narzedziach stosowanyeh w pra

technicznej lub precyzyinej: a dentis

insiruwments o precision instrumenis, Devi

to slowo ogdlne oznaczajace jakies przydat-
ne urzadezenie: The machine has a safety
device which switches the power off if there is

a ferelt.
mtoolbar poun [£] a row of symbaols on a com-
puter scry at shows the different things

that the

ter can do » pasel nar LQL]\
Dodatkowo w slowniku mozna

znalezé:

-liste tzw. False friends

-liste czasownikow nieregularmych
-wyrazema liczbowe

-popularne imiona

-nazwy geograficzne 1 mapy
-specjalne dodatki poswigcone
gramatyce, lmiejetnoscl pisania efe.
-wyjasenie o tvm jak korzystac ze

slownika
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APPENDIX 2: Dictionary Skills Post-Test (compressed typographically to save space)

1. Na gorze strony w stowniku znajduja si¢ tak zwane guide words, czyli stowa ulatwiajace odnalezienie
poszukiwanego hasta. Ktdre z ponizej wymienionych stow znajda si¢ pomigdzy HOLIDAY i HOT. Zakresl.

Hole, Hold, Hollow, Homely, Hunger, Hook, Hoot, Horsepower, Hot, Hotel, How
2. Odnajdz w stowniku hasto HOLD i odpowiedz na nastgpujace pytania:

v Jakimi cze$ciami mowy moze by¢ stowo HOLD?

v’ Jaka forme czasu przeszlego bedzie miato stowo HOLD?

v Czy potrafisz zlokalizowa¢ wymowe stowa HOLD? (Jesli tak to zapisz ja)

v Jakie kolokacje wystepuja ze stowem HOLD?

v Czy potrafisz zlokalizowa¢ czasowniki frazowe w hasle HOLD? (Jesli tak to zapisz)

v Czy potrafisz odnalez¢ wyrazenia idiomatyczne w hasle HOLD? (Jedli tak to zapisz przynajmniej jedno z tych
wyrazen)
v’ Jakie wyrazy mozna utworzy¢ z wyrazu HOLD? (Wypisz przyktady wraz z okre$leniem cze$ci
mowy)

3. Utz nastepujace stowa w kolejnos$ci alfabetyczne;j.

milk, raisin, margarine, sugar, flour, ginger, yoke, yoghurt, mug, miner, microwave, melt, mince, make, fridge,
freezer, fork

4. Znajdz w stowniku dwa znaczenia podanych ponizej stow i zapisz, do jakich czg¢§ci mowy naleza.

CZESC MOWY POLSKI ODPOWIEDNIK

WELL | RPN 2 | P 2
FINE | TR 2 Lo, 2
FLOWER | 1......c.coeiiinninn 2 | PP 2
PAST | T 2 | TP 2
WAVE | T 2o Lo, 2o,

5. Uzyj stownika i przettumacz wyttuszczone fragmenty zdan.

1. Moim zdaniem, she is t00 greedy. ...........ooviiiiiiiiiiiiii e

2. This snake is JAAOWILY. ........oooiiii i e e

3. Heisnot pewny his plan. ..........oooiiiiiiiii e e

4. He works hard to zrekompensowa¢ his lack of talent. ......................ooiii,

5. His pomystowos$¢ always SUrprises me. ..........ooeeuevuieiinniitiiinei et eneieneeens

6. They don't WIerza w GOd. ..........ooiuiiii e

6. Uzyj stownika i przettumacz wythuszczone fragmenty na jezyk polski.

I.Ontook after hisdad. ..................

2. Bytam chora, wigc Robert took my place. ...t

3. Nie lubig go, bo on makes fun of my sister. ......................ooiiiiiiiiiiiiii

4. Pracownicy cut down tWenty trees. ..............coieiiitiiiiiiii e

5. Mialam butteflies in my stomach. ........................

6. Mowitem zeby$ keep away from Tomek. ..................

7. Ktore stowo jest w wersji amerykanskiej a ktore w brytyjskiej? Sprawdz w stowniku i zaznacz odpowiednimi

skrotami.
POTATO CHIP ........ POTATO CRISP........ DRAUGHTSMAN......... DRAFTSMAN........ LORRY.......
TRUCK.......... PETROL....... GAS .......
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8. Sprawdz w stowniku nastgpujace rzeczowniki: cloth, clothes, mice, geese, furniture, people, policemen, pyjamas.
Czy wystepuja one w liczbie pojedynczej czy w mnogiej? Czy posiadaja one zardwno liczbg pojedyncza i mnoga?

Liczba pojedyncza Liczba mnoga

PN R DD =
O AU A W=

9. Odnajdz w stowniku rzeczowniki dollar, news, upkeep, hype, idea, vacation, violin, trash, mail, magic, overtime,
furniture i podziel je na policzalne i niepoliczalne.

RZECZOWNIKI POLICZALNE RZECZOWNIKI NIEPOLICZALNE

10. Czy wiesz jak odczyta¢ transkrypcj¢ fonetyczna? Odnajdz w stlowniku stowa odpowiadajace podanej transkrypcji
fonetyczne;j.

11. Ktory przyktad pasuje do zamieszczonych ponizej znaczen? Uzyj stownika i dopasuj.
Liscik .............. , Robi¢ notatki.............. , Bra¢ co$ pod uwagg............... ,
Znany z czegos ..............
a). The hotel is noted for the food.
b). Mike always takes notes in class.
c). He left a note to say he would be home late.
d). She is your mum. Take note of what she says.

12. Co z czym sig taczy? Uzyj stownika, sprawdz przyimki i zakres$l wlasciwa odpowiedz.
The teacher notified us ABOUT/ ON/ OF  the test.

She stuffed the chicken BY/ WITH/ IN apples.

I hitmy head AT/INTO/TO the door.

He always binds himself FOR/ TO/ ON take care of his grandma.

They requested 70/ ABOUT/ FOR an orange juice.

13. Ktore stowo pasuje i dlaczego? Zakresl 1 wyjasnij.
Kobiety chca by¢ skinny/ slim.

Ona ma 140 cm. Ona jest small/ short.

Ludzie ktorzy sa fat/ obese potrzebuja pomocy lekarskie;.
Bardzo mi przykro ale on kicked the bucket/ passed away.
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Section 7. Dictionary Uses

APPENDIX 3: Sample page from the dictionary used in the study, Oxford Wordpower;
Stownik angielsko-polski z indeksem polsko-angielskim

119 change

position or title of a champion(l) > mis-
trzostwo
#chance! /tfamns; US tfens/ noun 1 [C,U]
chance of (doing) sth; chance (that...) (a)
possibility: The plan didn't really have a
chance of succeeding. o I think there’s a good
chance (duze prawdopodobienstwo) that she’ll
be the next Prime Minister. o I'm afraid he has
very little chance of winning. o Is there any
chance of getting tickets for tonight’s concert?
> szansa 2 [C] chance (of doing sth/to do
sth) an opportunity: If you get the chance of
going to America, you should take it! o Be quiet
and give her a chance to explain. o I think you
should tell him now. You may not get another
chance. w Zob. uwaga przy occasion. [> o-
kazja 3 [C] a risk: We may lose some money
but that’s a chance we’ll have to take.
> ryzyko 4 [U] luck or fortune (=sth that you
cannot control): I don’t know what will happen
- we'll have to leave it to chance. © We met by
chance as I was walking down the street.
> traf, przypadek
by any chance (used for asking sth
politely) perhaps or possibly: Are you, by any
thance, going into town this afternoon? > przy-
padkiem
the chances are (that)... (informal) it is
probable that...: The chances are that it will
rain tomorrow. > wyglada na to, ze
no chance (informal) there is no possibility
of that happening: ‘Perhaps your mother will
give you the money.” ‘No chance!’ > wyklu-
czone
on the off chance in the hope that sth might
happen, although it is not very likely: I didn’t
think you'd be at home, but I just called in on
the off chance. 1> na wszelki wypadek
stand a chance (of sth/of doing sth) to have
a possibility of achieving sth: I think she
stands @ good chance of winning the compe-
lition. 1> mie¢ szanse
chance? /tfamns; US tfeens/ verb 1 [T] (infor-
mal) to risk sth: Shall we take umbrellas or
shall we chance it? > ryzykowaé 2 [I]
(formal) to do sth without planning or trying
todo it: 7 chanced to see the letter on his desk.
b 2robi¢ co$ przypadkowo
chancellor /'tfamsela(r); US 'tfeens-/ noun
[C] 1 the head of government in some coun-

change water into ice > przemieniaé (sie),
ieniaé (sie) 3 [T] ch sth (for sth) to
take, have or use sth instead of sth else: Could
I change this blouse for a larger size? o to
change jobs o to change a light bulb o to change
direction o Can I change my appointment from
Wednesday to Thursday? 1~ wymieniaé, za-
mienia¢ 4 [I,T] to get out of one bus, train, etc
and get into another: Does this bus go through
to the airport or do we have to change? o She
has to change trains at Reading and Didcot.
> przesiadac sie 5 [I,T] change (out of sth)
(into sth) to take off your clothes and put
different ones on: He’s changed his shirt. o I'm
going straight to the party from work, so I'll
change when I get there. o She changed out of
her gardening clothes and into a clean dress.
@ Get changed jest czesto uzywanym zwro-
tem, ktéry oznacza przebieraé sie: You can
get changed in the bedroom. 1> przebiera¢ sie
(w) 6 [T] to put clean things onto sb/sth: to
change the bed o It’s time to change the baby’s
nappy. > zmienia¢ 7 [T] change sth (for/
into sth) to give sb money and receive the
same amount back in money of a different
type: Can you change a ten-pound note? o I'd
like to change fifty pounds into Swiss francs.
w Miejsce, gdzie mozna wymieni¢ pieniadze
to bureau de change. Rzadko uzywa sie tego
zwrotu w jezyku moéwionym. O droge do
kantoru wymiany walut pyta sie: Where can I
change money? > rozmienia¢, wymieniaé¢
[EIO change hands to pass from one owner to
another > przechodzi¢ z rak do rak
change your mind to change your decision
or opinion: I'll have the green one. No, I've
changed my mind. I want the red one.
> zmienia¢ zdanie
change/swap places (with sb) => pPLACE!
change the subject to start talking about sth
different (> zmienia¢ temat
change your tune (informal) to change your
opinion or feelings about sth > zmieniaé
front
chop and change > cHop®
change over (from sth) (to sth) to
stop doing or using one thing and start doing
or using sth else: The theatre has changed
over to a computerized booking system.

> zmieniaé¢
B changeable /'tfemd3ebl/ adj likely to

tries: the German chancellor > kanclerz
2(also Chancellor of the Ex'chequer) (Brit)
the government minister who makes deci-
sions about taxes and government spending
» minister finanséw/skarbu
chandelier /,fende'lia(r)/ noun [C] a large
light that hangs from the ceiling and that has
many light bulbs or candles > zyrandol
fchange! /tfemds/ verb 1 [I,T] to become dif-
ferent or to make sb/sth different: This town
has changed a lot since I was young. o Our
- plans have changed. We leave in the morning. o
His fame has not changed him at all.
- bumienia¢ (sie) 2 [I,T] change (sb/sth)
tolinto sth; change (from sth) to become sth
different; to make sb/sth take a different form:
~ lochange from a caterpillar to a butterfly o to

change; often changing: English weather is
very changeable. > zmienny
'change-over noun [C] a change from one
system to another > zmiana

«change? /tfemd3/ noun 1 [C,U] change (in/to

sth) the process of becoming or making sth
different: There was little change in the
patient’s condition overnight. o After two hot
summers, people were talking about a change
in the climate. 1> zmiana 2 [C] change (of
sth) something that you take, have or use
instead of sth else: We must notify the bank of
our change of address. 1> zmiana 3 [U] coins
or notes of lower value that together make up
the same value as a larger coin or note: Have
you got change for a pound? > drobne 4 [U]
coins of low value: He needs some change for

A ] e1 El; ar
pay home five

av o1 &) ed Uva
now join near hair pure
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